
JUSTIN BOLIVAR
PORTFOLIO



1 TO KILL A MOCKING BIRD

ENGLISH 10



IB Unit Question: "How does it feel to get inside someone else's 
skin and walk around for a while?"

Area of Interaction Focus: Heath and Social Education

Significant Concepts: Use empathy to identify with characters 
in the novel, and be able to establish an understanding of the 
novel to relevant social and historical issues.

Final Assessment Task: Students will create a visual journal that 
is an ongoing reflection of their reaction to the novel.

Approaches to Learning: Making connections, self-awareness.

Synopsis: Team taught with my school advisor for two weeks, 
and independently completed the novel with the classes, as well 
as assigned, collaborated, and marked a visual collage assign-
ment looking at different aspects of the novel. The feedback that 
I received from the students around the visual collage was that it 
helped them really think about the issues that come up in the 
novel, and challenges them to think about how they would repre-
sent it. Rather than having students write an essay, they can ex-
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press visually the important components of the 
novel. In addition to creating the collage, stu-
dents also presented their collage and explained 
the choices that they made based on their cho-
sen topic. 

While teaching this unit, I was fortunate to have 
an opportunity to assess approximately thirty vis-
ual response journals using the IB rubric, and re-
port out an IB mark out of 10 for each criterion. 
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ASSIGNMENT: TO KILL A MOCKINGBIRD 
COLLAGE



RUBRIC: TO KILL A MOCKINGBIRD 
COLLAGE



EXEMPLARS: TO KILL A MOCKINGBIRD 
COLLAGE

1)
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EXEMPLARS: TO KILL A MOCKINGBIRD 
COLLAGE
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HOW THE TO KILL A MOCKINGBIRD 
COLLAGE FITS INTO THE MYP PROGRAM

MYP KEY CONCEPT 

OF CREATIVITY

• Allows students to 
generate new ideas and 
create new perspectives 
about the text. 

LEARNER PROFILE 
TRAITS OF RISK 

TAKING, REFLECTIVE, 
AND 

COMMUNICATORS
• Students take several risks in this activity, 
such as presenting their work, choosing a 
personal and stylistic approach to their 
collage, as well as thinking outside of the 
parameters of the assignment. In example #2, 
the group took a creative risk in making their 
quotes pop out in 3-D. Not only was this a 
learner profile trait, but also a key concept of 
creativity. 

• Reflection on the text occurs in all four examples, for students are 
focusing on one major element of the text: a character, a setting, or a 
scene. Some feedback that students gave me after the project was that 
they really were able to reflect and make connections about some of the 
powerful elements in the novel, such as the racial tensions, and why Tom 
Robinson was in so much trouble for what the Ewell’s said he did. 

MYP ASSESSMENT 
CRITERION C: 

PRODUCING TEXT
It is written in the MYP guide that “[students] 
produce texts that demonstrate insight, 
imagination and sensitivity while exploring 
and reflecting critically on new perspectives 
and ideas arising from personal engagement 
with the creative process.” I find that this as-
signment is proficient in hitting all standards 
laid out by IB.
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LESSON PLAN FOR PRESENTATIONS:

March 6 (Blocks 5 and 8) / March 7 (Block 4)!
To Kill a Mockingbird Presentations and Journals!!
Learning Objectives:!
- SW orally present a collaborative project to the class!
- SW explain why they chose quotes from the novel that support their collage choices!
- SW work individually on reflection journals based on chapters of the novel. !!
Resources:!
- Student collages!
- Marking rubrics!
- Student journals!
______________________________________________________________________________!!
Silent Reading: (10 minutes)!
- Students will silently read for 10 minutes. !
- Take attendance. !!
Preparation for Presentations: (10 minutes)!
- Students will have five minutes to prepare their presentations. !
- Remind students that they need to have someone hold their collage, and that they need to 

designate a spokesperson to explain their choices to the group. !
- Remind students that they are being marked on design, quotes and captions, creativity, and 

presentation. !
- Students also will sign up on the board to determine the order that they will be presenting in. !
- As students are preparing for their presentations, go around with an iPad to photograph the 

collages, so that they are seen on the projector. !!
Presentations (35 mins)!
- Students will present their collages to the class. As students present, think of questions to ask 

them that deepen their understanding and reflection of the novel and project. Example: “If you 
were to put one image as Scout’s Facebook profile, what would it be?”!

- Teacher will be marking their collages on rubrics as students present. !!
Presentation Wrap-up (5 minutes)!
- What were you looking for in your images?!
- Did taking a creative approach to review help further your understanding? !
- Did the collage project shape the way you are approaching your journal?!!
Journals (20 minutes)!
- Students will have twenty minutes to work on their TKAMB journals, which are due the first 

class after spring break. !!
Wrap-Up!
- Reminder that we will be covering chapter 23 next class, and to bring their journals to class. 
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FINAL ASSESSMENT RUBRIC:
CREATED BY CARSON GRAHAM ENGLISH DEPARTMENT. WHILE ON PRACTICUM, 

ALONG WITH MY SA, I MARKED APPROXIMATELY 30 VISUAL RESPONSE 
JOURNALS USING THE MYP IB ASSESSMENT RUBRIC.  

Language(A(Assessment(Rubric:((
Visual(Response(Journal((

(
IB!MYP!UNIT!QUESTION:!
How(does(it(feel(to(“get(inside(someone(else’s(skin(and(walk(around(for(a(while”?(

Criterion!A:!Content!(receptive!and!productive)!
 
Achievement 
Level 

Level Descriptor  

0 The student does not reach a standard described by any of the descriptors below.  

1 or 2 

The student demonstrates very limited understanding of the text and topic, and little or no 
awareness of the author’s choices. There is little or no detail, development or support. 

In creative work, pieces show very limited imagination or sensitivity; the student rarely employs 
literary features, or employs literary and/or non-literary features that do not serve the context or 
intention. 

The use of terminology or imagery is missing, inconsistent and/or incorrect. 

3 or 4 

The student demonstrates limited understanding of the text and topic, and sometimes shows an 
awareness of the author’s choices, although detail, development and/or support are insufficient. 

In creative work, pieces show limited imagination or sensitivity; the student attempts to employ 
literary and/or non-literary features; these sometimes serve the context and intention. 

The use of terminology or imagery is sometimes accurate and appropriate. 

5 or 6 

The student demonstrates a sufficient understanding of the text and topic, and an awareness of the 
author’s choices, using adequate detail, development and support. 

In creative work, pieces reflect some imagination and sensitivity; the student generally employs 
literary and/or non-literary features that serve the context and intention. 

Terminology or imagery is usually accurate and appropriate. 

7 or 8 

The student demonstrates a good understanding of the text, topic and the author’s choices, using 
substantial detail, development and support. 

In creative work, pieces reflect imagination and sensitivity; the student employs literary and/or non-
literary features that serve the context and intention. 

Relevant terminology or imagery is used accurately and appropriately. 

9 or 10 

The student demonstrates a perceptive understanding of the text, topic and the author’s choices, 
consistently using illustrative detail, development and support. 

In creative work, pieces reflect a lot of imagination and sensitivity; the student employs literary 
and/or non-literary features effectively that serve the context and intention. 

The student shows a sophisticated command of relevant terminology or imagery, and uses it 
appropriately.  
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FINAL ASSESSMENT RUBRIC:
CREATED BY CARSON GRAHAM ENGLISH DEPARTMENT. WHILE ON PRACTICUM, 

ALONG WITH MY SA, I MARKED APPROXIMATELY 30 VISUAL RESPONSE 
JOURNALS USING THE MYP IB ASSESSMENT RUBRIC.  

Criterion!B:!Organization!
 
Achievement 
Level 

Level Descriptor  

0 The student does not reach a standard described by any of the descriptors below.  

1 or 2 

The student rarely employs organizational structures, or uses those that do not serve the context and 
intention. 

The work is generally disorganized, unclear and/or incoherent. 

The student employs critical apparatus inappropriately or not at all. 

3 or 4 

The student sometimes employs organizational structures that serve the context and intention. 

The work shows the beginnings of organization but lacks coherence. 

The student employs critical apparatus with limited success. 

5 or 6 

The student usually employs organizational structures that serve the context and intention. 

The work is generally organized, clear and coherent. 

The student generally employs critical apparatus correctly. 

7 or 8 

The student consistently employs organizational structures that serve the context and intention. 

The work is usually well-organized, clear and coherent and the ideas being expressed build on 
each other. 

The student employs critical apparatus correctly. 

9 or 10 

The student consistently employs sophisticated organizational structures that serve the context and 
intention. 

The work is consistently well-organized, clear and coherent and the ideas being expressed build on 
each other in a sophisticated manner. 

The student integrates critical apparatus correctly and effectively.  

 



2 ROMEO AND JULIET

ENGLISH 10



IB Unit Question: "How do different types of love affect our deci-
sion making?"

Area of Interaction Focus: Heath and Social Education

Significant Concepts: To understand and appreciate Shake-
spearian language, learn about character relationships, and re-
view poetic devices.

Final Assessment Task: Write a letter from one character to an-
other using Shakespearian language.

Approaches to Learning: organization, reflection, thinking, mak-
ing connections.

I started the play with the class, and began by talking about 
Shakespeare's life and influences. We spent some time looking 
at iambic pentameter, so that they students could better under-
stand Shakespearian language. To approach the play, we read 
collaboratively as a class, as well as engaged in different visual 
representations of the play. An important focus of our study of the 
play was to look at performativity, and how reading the play as a 
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class was different than watching a perform-
ance. We actively read the play, and as a guide, 
I provided references for what was happening, 
and the importance of the language Shake-
speare used.
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ASSIGNMENT: SHAKESPEARE TEXT 
MESSAGE
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HOW SHAKESPEARE TEXT MESSAGE FITS 
INTO THE MYP PROGRAM

MYP APPROACHES 

TO LEARNING: 

COMMUNICATION 

SKILLS

LEARNER PROFILE 
TRAITS OF 

INQUIRERS , THINKERS, 
AND OPEN-MINDED

MYP OBJECTIVES: 
PRODUCING AND 
USING LANGUAGE
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TENTATIVE UNIT PLANNING
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TENTATIVE UNIT PLANNING



LESSON PLANS FOR SHAKESPEARE:
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3 MEDIA STUDIES

ENGLISH 12



For English 12, I created a media unit that I taught in two blocks, 
and my SA taught in one block. The unit focused on commercials 
and advertising, Canadian stereotypes, social media, news, 
satire/parody, and reliability of information. When I put the unit to-
gether, I wanted it to be something that enticed the students to 
be invested in the topic and encouraged their points of view. 
Some of the work that students created were presentations on dif-
ferent forms of social media such as Facebook, Twitter, Insta-
gram, YouTube, and Tumblr. They were encouraged to use their 
own devices to research their social media platform. Also, they 
wrote an opinion piece on the topic of reliability in the news, and 
created a social media advertisement that was promoting a so-
cial media platform, or was a work of satire that criticizes a social 
media platform. 

UNIT: MEDIA 
STUDIES
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ASSIGNMENT: MEDIA OPINION PIECE



ASSIGNMENT: SOCIAL MEDIA 
ADVERTISEMENT
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UNIT PLANNING
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UNIT PLANNING
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UNIT PLANNING



4 ROMEO AND JULIET- AB ED. 

ENGLISH 10



Bringing an Indigenous Perspective to “Romeo and Juliet”

Shakespeare, perhaps the mere symbol of English literature, challenges students’ to think about a 
multitude of issues. Not only do students consider issues in Shakespeare’s texts, but they also have 
difficulty understanding the language used. What I intend to do in this assignment is examine how to 
teach Shakespeare from an indigenous perspective. By using indigenous stories and methodologies, 
I believe that we can break down some of the barriers and issues that students have accessing 
Shakespeare. 

For the purposes of this assignment, I have created two lesson plans that act as an introduction to 
teaching “Romeo and Juliet”. On my practicum I started the play with my class, and I did not enjoy 
the way that I opened the play (we watched a documentary on Shakespeare and his life as students 
filled out an adapted sheet). I struggled to look for ways to open the play to the class, and I feel that 
approaching the play Indigenously will help to open up Shakespeare to students, and encourage 
them to think about the themes and issues that Shakespeare addresses, but also invites them to 
make a personal connection to the play, and the stories we will be looking at along side Shake-
speare. By introducing Indigenous stories alongside Shakespeare that have similar themes, I hope to 
make Shakespeare more accessible to students, as well as broaden Indigenous stories in the class-
room, as well as study the art of oral story telling. 

The two lesson plans I have included examine the prologue, as well as Act I, scenes i and ii in “Ro-
meo and Juliet”. Alongside these parts of the play, I will also ask the students to bring in something 
from nature that they are connected to, so that we can help to understand our connection to the 
earth, but also the connections that Romeo and Juliet have to the earth and each other. The Indige-
nous story that we will first look at is called “Flying Wonder”, and is based out of the Peace Region of 
British Columbia and Alberta. By starting with a localized story, my hope is that it will entice and en-
gage the students since it is something from a local community. In addition, the class will start by de-
fining and examining seven Aboriginal learning attributes that we examined in class. We will also be 
using and focusing on a unit question, which is: “How do Romeo and Juliet have a relationship with 
the natural world and the world of people?”
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5 THE GLASS CASTLE

ENGLISH 11



I taught the novel for eight weeks and interrogated the themes, charac-
ters, and issues that arose in the novel. This particular block allowed for 
me to develop the most based on the diverse students in the class-
room. Initially I had developed a novel study that I had to discard three 
classes in since I realized that it would not work with the class. I worked 
closely with my school advisor to adapt to the learning needs of the stu-
dents, and work to create an environment where students of all levels 
could learn. To connect the novel to the students’ lives, we had several 
activities where we did not address the novel directly, but the concepts 
themselves. We examined needs and wants, Maslow’s Hierarchy of 
Needs, homelessness, and mental illness. To compare the memoir 
novel to another work, we studied the film Catch Me if You Can and 
drew parallels between the two stories to enhance the students’ learn-
ing experience.Maslow’s Hierarchy of Needs

Visual sort of needs versus wants
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Maslow’s Hierarchy of Needs 
Visual sort of needs versus wants
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Maslow’s Hierarchy of Needs 
Graphic Organizer
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