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Cornwall Park District School Charter
About Us

Cornwall Park District School is a very well established multi-cultural contributing school catering for Year 0-6 children in central Auckland. We are very
proud of our well maintained grounds and high quality facilities we are able to offer our students. Staff work very hard to engage with parents at all
levels across the school as we believe strong school/home partnerships improve student outcomes. We are inclusive and work hard to support and
accelerate all learners while also developing the skills necessary for our students to be able to be active partners in their learning.

The school has strong traditions it still upholds while being future-focused ensuring we are responsive to the needs of our children and able to provide
innovative ways for our children to be equipped to deal with all the challenges today while also preparing them to be able to adapt to the future. In the
school, we have developed a culture of always looking to do better than before and this mindset exists from students to teachers and other staff. Staff
believe it takes a whole community to help raise a child and because of this the school belongs to the Community of Learning with nine other schools in
our area so we can all benefit from our collective experience and expertise.

Cornwall Park District School delivers a holistic education. We are proud of the range of learning opportunities we offer inside and outside of the
classroom and the school has been committed for a number of years to providing specialist teachers in addition to classroom teachers. The school is
supported well by its community and in return has high expectations of what the school provides.
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Principles
At Cornwall Park District School, we believe we can support our students best by promoting the following principles.

High Expectations
At Cornwall Park District School, we support and empower all students to learn and achieve personal excellence regardless of their individual
circumstances.

Te Tiriti o Waitangi
At Cornwall Park District School, the principles of the Treaty of Waitangi are an integrated part of classroom culture. These are lived through our school
values and dispositions, the use of Te Reo in classroom interactions and the understanding of tikanga.

Cultural Diversity
At Cornwall Park District School we acknowledge, appreciate and celebrate differences.

Coherence
At Cornwall Park District School, we strive to deliver a well balanced curriculum that provides relevant stepping stones in the pathways of learning. Our
aim is to ensure that all students are able to make links across the curriculum areas and that students are empowered to take ownership of their own
learning.

Future Focus
At Cornwall Park District School, we are actively preparing students for a future that is not easily defined while also ensuring students understand their
role and responsibilities towards protecting and respecting the world and the people in it.

Inclusion
Cornwall Park District School is a child centred school that welcomes and respects everyone and engages flexibly with all students, parents and Whānau.
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Learning to Learn
Cornwall Park District School children understand what and how they are learning and can articulate this, as well as the next step in their learning
journey.

Community Engagement
Our curriculum is responsive and delivered in a way that engages Cornwall Park District School learners. This is achieved through actively encouraging
collaboration between learners, families, Whānau and our wider community

The CPDS Dispositions
By the time students leave CPDS at the end of Year 6 we want them to have the capacity to learn, as well as be: -

Mahira Auahatanga Ngāwari Uhono Whaiwhakaaro Rangatiratanga

Our dispositions are important to our students, staff and the community. These dispositions interweave with our existing values to form the essence of
our school culture. We strive for children to be healthy, physically vigorous, hard working and happy, and to live their lives fully as young people. We
would wish them to be self disciplined and well adjusted, to take personal and collective responsibility and to be able to use common sense. We would
want them to have a firm appreciation of who they are, to show integrity and to be sincere, trustworthy people.
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The CPDS Values

These values also allow our CPDS students to concentrate on striving for ‘Honour Not Honours’ which is the original school motto.

Māori
The school acknowledges the unique position of Māori within our school and in partnership with our Māori Whānau, we are guided by a Māori Success
Plan that has been developed together and is reviewed annually. We welcome any opportunity that allows members of the Māori community to share in
the activities involving our Māori cultural groups and/or classwork. A specialist teacher leads the development of Te Reo across the school, the
embedding of Tikanga in class programmes, as well as ensuring we are culturally responsive in all we do. The school is very proud of its own unique
Whakatau to welcome in new families and special guests, each term. We also have a very eager Kapa Haka junior and senior group. This teacher is also a
Community of Schools In-School Leader allowing us to connect with other schools culturally as well as allowing us to connect with stories and
information that needs to be included in our local curriculum.

Incorporating Tikanga Māori into the School’s Curriculum
The school incorporates Tikanga Māori (Māori culture and protocol) into the school’s curriculum, with many opportunities provided during the year to
expose students to Māori culture and protocol. Te Reo and Tikanga Māori are integrated into unit plans.

Providing Instruction in Te Reo Māori (Māori language]
Any requests for instruction in Te Reo Māori will be considered at the time of the request and the Board of Trustees will look into all options and available
resourcing including current staff’s competency in Te Reo. The school provides Professional Development for teachers to develop more understanding of
Tikanga Māori, as well as assisting them in developing their competency in Te Reo.
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Pasifika
We acknowledge our Pasifika community by regularly consulting with our Pasifika parents in order to better understand their expectations in regards to
Pasifika education as well as encouraging them to share their skills within our school. We actively look for meaningful ways in which we can promote the
Pasifika culture in our classroom programmes as well as through wider school activities.

Other Groups Within the School
As our school is culturally diverse, we work hard to connect with the different groups and actively consult with all groups regularly. We encourage
different groups within our school to share their culture and language and we utilise the skills parents have to assist us in delivering programmes that
reflect these accurately and with respect.  The school is inclusive to all needs and are focused on:

·     advancing the school’s Inclusive policies and pedagogy for all
·     valuing participation and nurturing relationships a child has with their peers, teachers and school
·     facilitating learning that is accessible and challenging for all students.
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Analysis of Variance for the Year Ending 2022

2022 Principal’s Report
Unfortunately 2022 started with COVID restrictions in place and even though we were pleased to be able to have all children back every day the school
organisation was far from normal. The Admin and Leadership staff operated as two separate groups, working one day on site and one day off to ensure
we could continue leading and operating the school safely,  if we had issues with infection.  The school was also organised into three separate schools
with three defined areas of play and three staffrooms.  All meetings were virtual. Even though all children were able to be at school we still had a number
of parents who did not wish their children to attend. We operated a staggered finish to the day and no parents were onsite during this period. These
steps were eased once some of the restrictions were lifted, and continued to evolve throughout the year. We had excellent support from our parents
throughout the year as this evolved also.  We managed to weather all staff absences without being forced to send children home.

Staffing
The school staffing started the 2022 school year with 25 classroom teachers and this increased to 29 by the end of the school year.  During the year the
school was structured as follows:

-Principal
-2 Associate Principals
-6 Whānau Leaders
-Class teachers aligned to a Whānau group.  This was organised virtually across the levels.
-1 Music Specialist- on Study Leave for the Year
-1 PE Specialist
-1 Part Time Reading Recovery Teacher
-2 Part time ESOL teachers
-1 Part time GATE teacher

In 2022, there were no personnel changes in the Senior Leadership Team. Two more teachers were also appointed in Term 1, to the New Entrant level in
fixed term positions, to cover the new classes as the New Entrant numbers grew. In addition to this in Term 4, our Literacy Support/ Reading Recovery
teacher job-shared with one of the Associate Principals in a new class and the Music teacher started the final New Entrant class late in Term 4, when she
returned from study leave. One teacher resigned after the 2021 school year finished and we were grateful to a regular reliever who stepped in until that
position could be filled in Term 2. We did have one other class that needed long term cover of approximately 6 weeks at the end of Term 1, and other than
that staffing was stable. This resulted in some reorganisation of the specialist positions listed above and also some fixed term appointments needing to be
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made to cover classes. At the end of the year we had an Associate Principal secure a Principal’s position and a Team Leader resign, as well as a teacher in
her fourth year, who also resigned in order to travel. None of these impacted the staffing in 2022.

There were 36 management units that were allocated to staff members who assumed responsibility/leadership throughout the school. In 2022 this
included Senior Leadership, Specialist Leadership, e-Learning Leadership, ESOL Leadership, Language Support and Learning Support, as well as some
curriculum leadership roles.

In 2022, the school board continued to fund a number of teacher aides well above the Special Education Grant in order to cater for the increased number
of students with high health and/or learning needs. The school had 3 ORS students throughout the year. We had one Teacher Aide leave in Term 1 and
they were not replaced.

The school still continued to employ an office administrator, one full-time office assistant and two part time office assistants; one of which also provides
much needed Mandarin translation for families. In addition to this the school also employs a Property Manager and a part time groundsman. In addition
to these positions the school also employed a number of part time Music Tutors overseen by a Music Coordinator, as well as a Mandarin Language Tutor.
The school employed an in-house person to do the monthly accounts.

EEO (Equal Employment Opportunities) information was sought from each staff member, and the school makes accommodations for dietary
requirements.

The school roll started the year at 593 domestic students, and 5 International Students. The school roll finished with approximately 659 which included 9
International Students.  The Board of Trustees and school management continued to manage the roll very carefully.

ERO
The school continued to work  alongside ERO in 2022 under the new approach. The area of focus was  assessing how well children can understand
and apply higher order questioning in their inquiry work using SOLO tools.  This will be ongoing in 2023.

Pandemic
There is no doubt the pandemic continued to have an impact on our roll, with a number of families shifting due to financial and other issues related to this
ongoing event. We had fewer International Students due to the pandemic affecting borders for a third year. Fortunately we managed to operate two
school camps during the year to accommodate all our Year 5 and 6 students. APPA was cancelled again, however children managed to visit more outside
venues later in the year including the Art Gallery, the Zoo and the Museum. The school also organised indoor ice skating for each class (an event that had
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to be cancelled the year before.) We only managed to hold a couple of Whakatau in 2022 once traffic light levels changed and instead of whole school
assemblies we ran Whanau assemblies and live streamed these to our community. However, one big celebration was being able to hold our normal Flag
Day Ceremony that recognised and celebrated our Year 6 leavers, with all the school community invited.

Wellbeing continued to be a challenge in 2022, especially when staff and children were operating in separate areas in Term 1, and with managing staff
absences. Later in the Year, the school introduced a school wide programme ‘Bounce Back’ in classes to help build resilience. This will be further
embedded in 2023.

The focus academically was to minimise the impact COVID interruptions had on student achievement in Reading, Writing and Mathematics, with the
strongest focus on Writing as this was a subject we knew suffered during different lockdowns.  The results of this focus will be reported later in this report.
In 2022 the school further embedded HERO as its student management system. Learning goals, Achievement levels and evidence provided in real time to
parents throughout the year.

The Board of Trustees continued to invest in the Reading Recovery Programme which continued to show accelerated improvement for the majority of
students involved. The school continues to review the programmes long term effectiveness for participants as well as all looking for other effective
programmes that may be available that may provide even better outcomes for our students.

The school continued to be a member of the ‘Auckland Central Community of Schools’ (ACCoS) Kahui Ako. The year started slowly due to the Traffic light
restrictions in place in Term 1 , however, Principals met virtually and in Term 2 the teaching staff participated in a successful online COL Teacher Only Day.
From Term 2 more work was done on our focus areas and good progress was made in all three areas of Ensuring Student Agency through Digital Fluency
and SOLO Inquiry as well as developing Te Ao Māori.

Community Engagement
The school did its best to engage this with the limitations we had to work under. The initial ‘Getting to Know Your Child’ sessions as well as the first parent
discussions were held virtually. We were, however, lucky enough to celebrate Matariki onsite this year and we also celebrated Te whakāturanga mō te wiki
o Te Reo Māori virtually along with Diwali. The school also completed a second round of virtual fundraising and with some extra support offered by the
Friends and Family Group were able to officially open a fitness trail on the field at an end of Year Family Picnic.

Property
The Board has a property vision that is now published on the school website, allowing parents to easily track progress of these initiatives.
The school focused on maintenance this year, with scheduled painting and cleaning being completed. In addition to this we also completed a sound and
lighting upgrade in the hall, installed flood lights under our courts cover, and installed the new Fitness Trail. Good progress was made with the planning
and approval of the refurbishment of four classrooms (5YA) with the physical work starting the day after school finished in December.
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Kiwisport
In 2022, the school continued to acknowledge the importance of Physical Education and Sports by still being committed to providing a full-time Sports
teacher, even though this was impacted greatly by the COVID interruptions in our school during the year. The $8,913 Kiwisport Grant that the school
received contributed to a small portion of this cost as well as supporting some students to be able to access sporting opportunities in Basketball,
Flippaball and Netball by overcoming financial barriers. To promote sport throughout the school the Sports Teacher organised ‘Playball, and soccer
coaches to take demo lessons with students before these sessions continued outside of school. The interest in sports teams outside the school remains
strong.
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Academic Analysis of Variance 2022

Strategic Goal 1:
To prioritise Writing within programmes across the school while sharing successful practices with colleagues to minimise impact of COVID on Writing
outcomes.

Strategic Actions: Throughout 2022, a cycle was followed where Target students were identified and tracked. Whānau Groups regularly analysed and
discussed data as well as committing to strategies they would implement to improve the data. These were then reviewed at subsequent meetings and
the cycle repeated with new strategies.

Results comparing data from before and during COVID of Percentage of students achieving At or Exceeding Expectations.

Writing Pre COVID-2019 End 2020 Mid 2021 Mid2022 End 2022

All Students 77.9% 74% 64.2% 72% 75%

Boys 69.4% 69% 49% 63% 66.5%

Girls 86.4% 79.5% 79% 82% 82%

Anaylsis
Even though the gains were much smaller than in Reading, some movement was made with the data showing results are edging towards Pre-Covid
levels. The Boys are taking longer to move but considering they dipped to 49% At or Above in Mid 2021 we have definitely minimised the impact from
COVID in Writing to a reasonable degree in 2022, even though there is still work to do.

Results comparing data from before and during COVID of Percentage of Māori and Pasifika students achieving At or Exceeding Expectations.

Writing Pre COVID-2019 End 2020 Mid 2021 Mid2022 End 2022

Māori 82.5% 67.5% 67.5% 65% 64%

Pasifika 52.8% 36% 40% 39% 57%
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Please note there are 31 Māori Students in this Data and 23 Pasifika Students.

Anaylsis of Data
There was pleasing  movement in the Pasifika Achievement levels, exceeding pre-COVID results. There was less success with Maori Students. However, it
is important to note that 25% of the 36% of Māori students not meeting expectations in 2022 were new to the school in 2022.

Strategic Goal 2:
Embed evaluative inquiry with a focus on higher order questioning

Strategic Actions: Baseline data was collected and analysed. This was shared with teachers. After presenting the data back to the staff and identifying
the key areas of improvement, a CPDS Questioning Booklet was designed. There are six SOLO Questioning Frameworks. These frameworks use the SOLO
language to underpin the teaching of Questioning and ensure children are scaffolded as they move through the school. Sessions with staff were then
facilitated by the In-School Leader to provide resources, planning ideas and cross curricular strategies to support teachers. The In School Leader also
reported progress to the Board of Trustees in July. Throughout the year, student voices were collected. The focus of these conversations was to discover
how the Frameworks were used in class, unpacking what the purpose of a question was to them and how confident they felt in reflecting on their
questions to make them stronger, so they could probe further. The student voice echoed what the In-School Leader had seen being taught in classes.

End of 2022 Results
The data below was collected in Term 4.

Year 2 Data
Understanding the purpose of a Question Being able to ask a relevant question Being able to Reflect on a question

LEVEL Beginning
of the

Year- 90
children

End of the
Year- 93
children

Beginning
of the

Year- 90
children

End of the
Year- 93
children

Beginning of
the Year- 90

children

End of the Year-
93 children

Prestructural 36% 4% 35% 3% 62% 15%

Unistructural 58% 15% 57% 14% 38% 28%
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Multistructural 6% 68% 8% 72% 0% 54%

Relational 0% 12% 0% 10% 0% 3%

Extended Abstract 0% 1% 0% 1% 0% 0%

Year 3 and Year 4 Data

Understanding the purpose of a Question Being able to ask a relevant question Being able to Reflect on a question

LEVEL Beginning
of the

Year- 178
children

End of the
Year- 191
children

Beginning
of the

Year- 178
children

End of the
Year- 191
children

Beginning of
the Year- 178

children

End of the Year-
191 children

Prestructural 9% 5% 6% 1% 21% 13%

Unistructural 20% 9% 7% 3% 33% 31%

Multistructural 38% 28% 53% 38% 37% 42%

Relational 25% 39% 31% 44% 8% 12%

Extended Abstract 8% 19% 3% 14% 1% 2%
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Year 5 and Year 6 Data

Understanding the purpose of a Question Being able to ask a relevant question Being able to Reflect on a question

LEVEL Beginning
of the

Year- 194
children

End of the
Year- 194
children

End of the
Year- 194
children

Beginning
of the

Year- 194
children

Beginning of
the Year- 194

children

End of the Year-
194 children

Prestructural 5% 3% 3% 3% 42% 15%

Unistructural 19% 5% 7% 2% 26% 15%

Multistructural 42% 20% 40% 24% 25% 31%

Relational 29% 45% 45% 48% 5% 32%

Extended Abstract 5% 27% 5% 23% 2% 7%

Analysis of Data

Year 2
At the beginning of the Year, it was evident from the data collected, that the junior school were unsure what the difference between a statement and a
question was and how to ask relevant questions. The teachers focused heavily on rectifying this by setting specific questioning time in their daily routine.
They used the 5 W Framework and “ I wonder” questions to help the children understand what a question was and to help focus their questions on a
specific topic. The data at the end of the year highlights the shift made towards this achievement. Many of the Year 2 children can confidently ask
relevant questions now and use the language from the 5 W framework to start their question. This has meant less statements and more questions.

Year 3 & 4
The data collected at the beginning of the year highlighted that these students could understand why we ask questions and could elaborate on that
further.  A vast amount of students could ask questions on a specific topic but it was found they were limiting themselves to only one or two. They
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couldn’t ask multiple questions that would steer their investigations and many of the questions were “closed’.  The Q Matrix Framework encouraged
students to probe further with their questions, by giving them the question starter as a platform and allowed more “open” questions to be created. By
the end of the year, there was a positive shift in this area with many children able to formulate multiple questions around a set topic. What was really
positive in this age bracket, was the shift in the ability to reflect on their questions to make them stronger. Using the Q Matrix framework, the children
were exposed to language that enabled them to use different question starters, which would  automatically enhance their questions.

Year 5 & 6
The data at the beginning of the year identified at this level, students could understand the purpose of a question and were able to aske multiple
relevant questions.  Again many of these tended to be “closed” questions but they were not overly limited in creating questions. The big area for teachers
to focus on was reflecting on student’s  questions to make them stronger.  This Year level used the Q matrix framework heavily as it suited what they
needed. The question starters combined with exposure to and using the SOLO verbs, forced students to really think about their questions and what it
was they wanted to learn about below the surface of their topic. Many students by the end of the year were able to reach this goal and others could do it
with prompting from their teachers.

Summary
Overall, as a school we have embraced the SOLO Frameworks and are seeing the benefits of using these to scaffold questioning. The main area of the
curriculum questioning has been used through Inquiry. Going forward our focus is to start using these frameworks across curricular so we can see the
benefits in Reading and Writing also.

WellBeing Pulse Programme
This programme was introduced to staff from the start of 2022.  It required staff to complete a very quick survey rating their well being across the
following areas
-Level of achievement and satisfaction at work,
-Regularly giving and receiving feedback with members of team,
- Communicating effectively and openly sharing with members of team and
-Level of satisfaction with work/life and wellbeing.
The school received summary reports of the results for the above  on a monthly basis. Leaders of the teams and / or the team members decided on a 10
minute  booster activity related to the area with the lowest score. That ws then then included at the next meeting.  The programme has provided some
valuable information about how wellbeing ebbs and flows throughout they year, and will provide a good reference for data collected in 2023. When
reviewed some staff felt that it created a extra workload, however, this was was a very small majority of staff members. The vast majority of staff shared
that they found it useful and opened up discussions where more people had a voice.
In 2023 we will beusingthis programme again with some variance in the way  it is implemented.
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